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Unuhia te pō, te pō whiri mārama
Tomokia te ao, te ao whatu tāngata
Tātai ki runga, tātai ki raro, tātai aho rau
Haumi e, hui e, tāiki e!

From confusion comes understanding
From understanding comes unity
We are interwoven, we are interconnected
Together as one!



Who’s in Zoom?



Why NEW pedagogies?

“There are good old pedagogies 
(constructivism), bad old pedagogies 
(teacher talk), bad new pedagogies (aimless 
use of digital) and good new pedagogies 
(learning partnerships). 

Deep learning is about finding and 
developing the most powerful old and new 
pedagogies whether they be treasure troves 
from the past or on the frontier of learning.”

Deep Learning, p 86 (Fullan, Quinn, McEachen, 2018)



The role of the teacher
The term “activator” emerged from John Hattie’s 
analysis… His findings led him to distinguish two sets of 
strategies - one he labeled facilitator and one activator. 

While the facilitator set of strategies is more effective 
that the traditional “sage on the stage,” Hattie found that 
the impact of the activator was three time greater than 
the facilitator with an effect size of 0.72. In other words, 
being a “guide on the side” is too passive.

Deep Learning, p 86 (Fullan, Quinn, McEachen, 2018)



Teacher as activator

Activator Culture Builder Collaborator

Establish challenging learning 
goals, success criteria, and deep 
learning tasks that create and use 
knowledge.

Establish norms of trust and risk 
taking that foster innovation and 
creativity.

Connect meaningfully with 
students, family and community.

Access a repertoire of 
pedagogical practices to meet 
varying needs and contexts.

Build on student interests and 
needs.
Engage student voice and agency 
as co-designers of learning.

Engage with colleagues in 
designing and assessing the 
process of deep learning using 
collaborative inquiry.

Provide effective feedback to 
activate next level of learning.

Cultivate learning environments 
that support students to 
persevere, to exercise self control 
and to feel they belong.

Build and share knowledge of 
the new pedagogies and the 
ways they impact learning.

Fig 5.4: A new role for teachers, p67, Deep Learning (Fullan, Quinn, McEachen, 2018) Copyright 2017



‘Character’ through a continuum of showing qualities. E.g. 
respect, empathy and perseverance.

● All the time
● Most of the time
● Some of the time
● Very occasionally 
● Never

This helped learners collaborate, under teacher-direction, 
further understanding of ‘Character.’ This was displayed on the 
classroom wall.

Starting the Riccarton High School 
NPDL journey: Character

Recent statements by the school’s Head Boy and Girl on 
social media aligned with ‘Character’ so that was included too.



Delving deeper into ‘Character’ 
through a case-study of Louis 
Zamperini, from troubled 
boyhood to becoming an 
Olympic athlete and surviving 
trauma in the Second World 
War.

Learning about the dimensions and progressions of the rubric by discussing 
with learners, and giving only a binary choice, at the two stages of 
Zamperini’s life: boyhood adulthood

Alongside this on their rubric sheets, 
learners copied evidence 
statements drawn from the 
case-study.

This modelled what evidence looks 
like and made connections between 
assessment and the need for 
evidence to back that assessment 
up.



Learners were then 
ready to 
meaningfully and 
honestly 
self-assess, with 
evidence.

This then formed 
the basis for 
goal-setting and 
how they could work 
towards this this.

The learners 
benefitted from 
being actively 
taught how to 
delve deeper.





Pedagogical 
Practices Limited Evidence Emerging Accelerating Advanced

The learning design 
includes a traditional 
range of pedagogical 
practices that may 
be more teacher 
directed without 
taking into account 
the needs, interests 
or voices of students 
in the learning 
process.

The learning design 
includes research proven 
pedagogical practices to 
advance deep learning 
goals. 
 

The design includes 
opportunities for active 
engagement but may not be 
based on the needs, 
interests and abilities of all 
students or informed by 
research proven models.
 
Assessment practices are 
more teacher directed with 
limited opportunities for 
peer/self-assessment. They 
may not represent a broad 
range of assessment 
approaches

The learning design addresses 
students’ strengths, interests and 
needs and invites student voice and 
agency. It includes pedagogical 
practices that best match the 
learning goals and needs of the 
students. 
The learning design uses research 
proven models, scaffolds thinking 
and levels of complexity and 
personalizes learning.  

The learning design engages 
students through choice and 
authentic tasks to ensure 
appropriate challenge and 
maximization of learning potential. 
Students see themselves as 
emerging partners in the learning 
design process. 

 The design engages students in a 
range of assessment approaches 
with rapid cycles of self and peer 
feedback to promote metacognition 
and self-regulation.

The learning design reaches each 
student’s strengths, interests and 
needs and ensures that each 
student’s voice and agency is 
activated. Through its design 
students fulfil a purpose beyond 
the learning. 

The most appropriate research 
proven pedagogy is facilitated at 
the right time to respond to 
learners’ needs. It scaffolds 
thinking and levels of complexity 
to enable the Deep Learning 
Outcomes to be realized by all 
students. A broad repertoire of 
strategies generates authentic 
experiences, personalized 
learning, and increased 
engagement.

Continuous rapid cycles of self 
and peer feedback as well as a 
variety of learning and 
assessment strategies  accelerate 
metacognition and self-direction.

















Unuhia te pō, te pō whiri mārama
Tomokia te ao, te ao whatu tāngata
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From confusion comes understanding
From understanding comes unity
We are interwoven, we are interconnected
Together as one!


